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Marcus and Narcissa Whitman and Westward Migration: 
Journaling the Big Move

Grade Level: 5
United States History

Time Required: 9 35 minute class periods	

Lesson Summary:
	Because students will be creating a covered wagon replica and a map of a trip west in their course of study in this grade, they will need to obtain some biographical information on some key people and locations along the Oregon Trail. One such person is Narcissa Whitman, who, by her circumstance, intellect, skill, faith and associations was able to influence many people through her journals and letters. This lesson will enable the students to become active researchers and through their creation of a group project, they will be able to imitate the writing style of Narcissa Whitman (literacy), build a covered wagon (arts), chart a course of travel (geography), and extend what they have gleaned about life on the Oregon Trail by sharing within the classroom and by celebrating their work.

Objectives:
1. Students will analyze biographical information on Marcus and Narcissa Whitman to distinguish those characteristics and relationships that enabled them to embrace manifest destiny and thus dedicate their lives to forging relationships in the west as settlers moved west.
2. Students will apply learned concepts by connecting details with a fictional account of a young girl whose family vacation takes an interesting “twist”. (Connections to reading comprehension and writing). They will also have access to the “Dear America” novels highlighting the trek west.
3. Students will synthesize research and classroom materials to create their own “Oregon Trail traveling party” and will map out a route, create a covered wagon replica, and write a journal in the style of Narcissa Whitman.  The celebration that concludes the unit will include an evaluation component.



	
	BINARY PAIDEIA
	

	Society
	Time Period
1800-1869
	Society

	Eastern United States
	Politeia/Regime
	Western United States

	White males
	Politeuma/Ruling Class
	White males

	Declaration of Independence, Constitution, Free market Capitalism, 
	Paideia/What makes a society what it is	
	Declaration of Independence, Constitution, Free market Capitalism, Homestead Act

	
Industrialization
	Virtue/ The highest moral excellence
	
Independence, enterprise, settling the land, gold






Key Terms:
Manifest Destiny	n	the belief or doctrine, held chiefly in the middle and latter part of the 19th century, that it was the destiny of the U.S. to expand its territory over the whole of North America and to extend and enhance its political, social, and economic influences.
immigrant	n	a person who migrates to another country, usually for permanent residence.
pioneers	n	a person who is among those who first enter or settle a region, thus opening it for occupation and development by others.
   Forty Niner	n	 a person, especially a prospector, who went to California in 1849 during the gold rush. 
Mormon	n	the popular name given to a member of the Church of Jesus Christ of Latter-day Saints.
Patriotism	n	love or support for one’s country
   Mexicano	n	person, Mexican citizen
Nez Perce	n	native people of Idaho and vicinity, and their language, from French Nez Percé , literally "pierced nose."
Oregon Trail	n	a route used during the U.S. westward migrations, especially in the period from 1840 to 1860, starting in Missouri and ending in Oregon. about 2000 miles (3200 km) long.
claims	n	something that is claimed, especially a piece of public land for which formal request is made for mining or other purposes.
missionaries	n	People sent by a church into an area to carry on evangelism or other activities, as educational or hospital work
conflict	n	a fight, battle, or struggle, especially a prolonged struggle; strife.



Historical Background for the Teachers:

Home has no attraction for me, compared with the satisfaction and enjoyment every day
affords in living here and extending a silent and gentle influence upon these benighted
minds, aside from the more public labours of teaching, etc. 0, that I could persuade my
brothers and sisters thus to consecrate themselves to this heavenly work.
Narcissa Prentiss Whitman, letter from Oregon Territory, September 1838
Narcissa Prentiss was born into a deeply religious Presbyterian family in upstate New York. As a young woman, she became intent on serving as a missionary. Her letters and diary entries have been helpful in reconstructing the past. Keeping diaries and writing letters perhaps helped Narcissa Whitman to negotiate the frontier and to keep her perspective, as well as provide friends and family back home with information and inspiration to perhaps follow her desire to settle (and ultimately convert) the west.  What follows is some historical information taken from US History.com:
Marcus Whitman, also from upstate New York, received his schooling in Massachusetts and was a classmate of John Brown of Harper’s Ferry fame. Whitman was inclined toward the ministry, but instead studied medicine. He practiced in Canada for four years, and then returned to New York where he was active with both his practice and in Presbyterian Church affairs. The fervor aroused by the Second Great Awakening kept alive his thoughts about the ministry. 
In 1835, Whitman gained the attention of the American Board of Commissioners for Foreign Missions (ABCFM), a group that governed the activities of Presbyterian and Congregational missions to various Native American tribes. He was authorized to venture into the far West to establish a base for missionary activity. 
The journey was eventful. Whitman’s refusal to drink alcohol initially made relations with trappers and traders difficult. However, after using his medical skills to treat their various ailments, the relationship improved. On one occasion, Whitman successfully removed an arrowhead from the back of Jim Bridger, a famous mountain man. 
At approximately the same time, Narcissa was denied her opportunity to serve. The governing board had determined that missionary work was unsuitable for a single woman. Marcus and Narcissa may have met before and gone their separate ways, but when the former returned from his western journey, the quickly decided to marry and minister together. It should be noted that marriages of convenience were not at all unusual for missionary couples of this era. 
In the spring of 1836, the Whitmans traveled with another missionary couple, Henry and Eliza Spalding; Henry had been an earlier suitor of Narcissa. After an arduous trip, the group reached the Walla Walla valley in September—Narcissa and Eliza were the first white women to cross the Rocky Mountains. The Spaldings continued westward, but the Whitmans began ministering to the local Cayuse, providing them with medical assistance, schooling and Christian instruction. 
However, the Whitmans’ initial optimism was quickly dampened. Their infant daughter drowned, Narcissa’s health declined and the Cayuse seemed impervious to the white religion. The lack of converts led to the ABCFM's decision to close the Walla Walla mission in 1842. Marcus was deeply disappointed and journeyed east in search of reconsideration. His plea was honored and he headed west to rejoin his wife in 1843. Marcus accompanied a group of about 1,000 settlers on this trek, The Great Migration, along the Oregon Trail. In succeeding years, the Whitmans became a fixture on their part of the trail, extending aid to travelers and even adopting the children of deceased settlers. Missionary efforts became secondary. 
The Cayuse became alarmed about the growing influx of whites into their homeland. Not only were prime lands being claimed, but diseases were introduced to which the natives had no natural immunity. Tensions reached crisis proportions in 1847, when an epidemic of measles struck throughout the valley. The Whitmans provided medical attention to everyone, but it appeared that only the whites recovered. Sensing that they were being denied proper treatment, a small group of Cayuse attacked the mission on November 29, 1847, killing the Marcus and Narcissa Whitman and a dozen others. Traditional native belief held that the family of a deceased person who had been treated by a medicine man was justified in taking the life of the healer if the cure failed. (taken from http://www.u-s-history.com/pages/h317.html)


Anticipatory Set:
Class will review the concept of Manifest Destiny and will brainstorm qualities of those who might wish to give up everything to travel west.  They will then be introduced to people who chose to travel west and invited to embark on such a journey themselves.
		
		
Procedures:


I. Whole class discussion on journal writing and what might be considered important to include in a journal.  Biography of Narcissa (and Marcus) Whitman shared with students, and independent novels on Oregon Trail and Gold Rush shared as well.  Students can develop a Venn diagram to compare and contrast Whitman’s entries with those from the novels.  After this, students can view the PBS DVDs on The Oregon Trail and the California Gold Rush – note taking has to occur while viewing, noting not only materials needed, but also emotions, relationships, hardships, geographic locations, diversity of people along the trail. 
II. After 3 class periods of investigation, students will gather as a large group and share what they had gleaned.  Teacher will facilitate open discussion, and pairs will respond and share. As a whole group, students can then recall facts and important detail. Individual students may share their notes and interpretations.
III. Student teams will be chosen and activities will begin. Student Groups will design and create a covered wagon, and will modify it for the needs of their group. These groups will also compose journal entries and will construct a map, choosing details that are significant for the route the group had chosen to take.  Extension activity will be completed during ensuing class periods, and will conclude with an evaluation and explanation of the project to the whole group, as well as a celebration and sharing at the end.

*** Please see Resources section to see project directions, checklist, etc.


		
Homework:
Initially, students will compare and contrast information learned through reading and video resources, and will make connections to a present day “experience” of a young girl who seems to be transported back in time and travels the Oregon Trail (mini readings with discussion and comprehension questions)

Assessment:
Student groups will be assessed informally on a daily basis, and the formal assessment will be based on completed covered wagons, journal entries, and detailed map of route taken and landmarks/geographic highlights on the trail.


Extension:
Students will share and discuss group projects with the entire class, and will celebrate with a “chuck wagon” style gathering and mini feast.






Resources:
1. Teachers’ Curriculum Institute,  History Alive! America’s Past , Palo Alto, CA, 2010 – Chapters 16 and 17
2. abcteach.com – Literature Resources – online
Oregon Trail 1 from abcteach.doc
Oregon Trail 2 from abcteach.doc
Oregon Trail 3 from abcteach.doc
Oregon Trail 4 from abcteach.doc
Oregon Trail 5 from abcteach.doc
3. Dear America children’s novels  (Scholastic, Inc)
Across the Wide and Lonesome Prairie 
by Kristiana Gregory - Scholastic Paperbacks (T) (1997.03.01) - hardback - 163 pages
Seeds of hope: the gold rush diary of Susanna Fairchild : [California Territory, 1849] 
by Kristiana Gregory  - Scholastic Paperbacks (T) (1997.03.01)
My America children’s novels (Scholastic, Inc.)
Westward to Home; Joshua's Oregon Trail Diary, Book One and Book Two – 
By Patricia Hermes – Scholastic, 2002.
4. Video Resources:
The Oregon Trail 
Trinklein (Director), Boettcher (Director) | Format: DVD (2002)
“The film provides a comprehensive overview of the Oregon Trail, including: Lewis and Clark, the Astorians, the Whitmans, the Great Migration of 1843, reasons behind the journey, life on the trail, and encounters with Native Americans. Plus, the program includes background on all the key sites along the way: Ash Hollow, Chimney Rock, Scotts Bluffs, Ft. Laramie, Independence Rock, South Pass, Ft. Bridger, Ft. Hall, Three-Island Crossing, Whitman Mission, Ft. Vancouver, Oregon City, and many more. Two hours in length--divided into 4 half-hour segments.”
The Gold Rush 
M. Trinklein S. Boettcher (Director) | Format: DVD (2003)
“Created by a five-time Emmy-winning filmmaker, "The Gold Rush" is a deeply moving documentary about the great quest for gold in frontier California. This award-winning program traces the epic saga of the bold adventurers who profoundly changed a young nation and redefined the American dream. Narrated by John Lithgow, the film provides a comprehensive overview of the Gold Rush, including: gold discovery, the journey west, quick fortunes, winners and losers, frontier women, the collision of cultures, environment destruction, the birth of San Francisco, long-term impact, and much more.” 

On-line sites to use for additional information:
http://www.pbs.org/weta/thewest/people/s_z/whitman.htm
http://www.tu-chemnitz.de/phil/english/amerikanistik/projekte/west/narissa.htm
http://www.legendsofamerica.com/wa-whitmanmassacre.html
https://scholarsbank.uoregon.edu/xmlui/bitstream/handle/1794/3761/long_laboring_in_the_desert.pdf?sequence=26






Project Assignments/Papers Needed:
Project Description/Handout for Students

Name ________________________________     	              Date _____________________
Social Studies Project					Ms. Campellone’s Social Studies Classes
An Experience of the Oregon Trail:  People, Places, Things
This project will allow you to apply your knowledge of the Oregon Trail and the experience of Americans as well as Native Americans and immigrant groups in the 19th century. You will also be able to evaluate your experience with your selected group.
Project:
1. Create a covered wagon.  Please use a box, some material or paper, etc.  Try to make your wagon as authentic as possible and know that you can create either a farm wagon or a Conestoga wagon.
2. Label the parts of the wagon and identify their functions.  Refer to the handouts given in class.
3. Place in the wagon 10 different items that travelers might have needed for their journey west. Label these and include on the label WHY the travelers might have needed these items and what their uses were.  Be as complete as possible, and be historically accurate (no teddy bears, please).  Each group member is responsible for 2 items.
4. Draw a map outlining your trip.  Include a starting point, a route taken, and your destination.  Be sure the map shows things like rivers, mountains, territories. (You will be given a blank map)
5. Write up 5 different journal entries, explaining your trip.  (Remember the format of the “Dear America/My America” novels and the diary entries of Narcissa Whitman). Entries must include the first and last days of travel, and three “middle days” and experiences you may have encountered.  One day MUST make mention of an encounter with a Native American tribe or other group as discussed in Chapter 17 of History Alive! (each group member must be responsible for writing about 1 day, and these will be put into a diary)
You will be given 3 grades for this assignment:
· 1 for your journal entry (historical writing – this needs to be detailed)
· 1 for your group project (group grade – creation/completion of project, inclusion in participation)
· 1 for your group explanation of your project to the class (group grade – attention to detail and explanation)
Project Begins on ______ and will continue for at least 3 class days each week – this is an IN CLASS PROJECT and does not need to be completed at home.

Project ends on ________at the end of the class period.  Class demos and celebration will be held on ______

Good luck- and most importantly, HAVE FUN!
You will see how good it is to apply all you have learned into a fun and creative project!

Group members: ________________________________________________________   




Name:  ________________________________	Date:  _________________

An Experience of the Oregon Trail: People, Places, Things
PROJECT CHECKLIST

	Task to be Completed
	Person(s) Responsible
	Notes

	1) create a farm or Conestoga wagon
	
	

	2) Bring in materials for creating the wagon
	
	

	3) Label the parts of the wagon and their functions
	
	

	4) Bring in items #1 and #2, labeled with their name and use, and why they were necessary 
	
	

	5) Bring in items #3 and #4, labeled with their name and use, and why they were necessary
	
	

	6) Bring in items #5 and #6, labeled with their name and use, and why they were necessary
	
	

	7) Bring in items #7 and #8, labeled with their name and use, and why they were necessary
	
	

	8) Bring in items #9 and #10, labeled with their name and use, and why they were necessary
	
	

	9) (for groups of 6) Bring in items #11 and #12, labeled with their name and use, and why they were necessary
	
	

	10) Draw a map of your trip
	
	

	11) Write journal entry #1 about your first day of travel
	
	

	12) Write journal entry #2 about your trip
	
	

	13) Write journal entry #3 about your trip
	
	

	14) Write journal entry #4 about your trip
	
	

	15) Write journal entry #5 about the last day of your trip
	
	

	16) (for groups of 6) Write journal #6 about your trip
	
	

	17) Write about an encounter with a Native America tribe, or a group of Mexicanos, Forty-Niners, Chinese Immigrants, or Mormons in your journal entry.
	
	










Author of Lesson:
Colette M. Campellone   Fifth Grade Teacher – MacFarland Intermediate School
Bordentown Regional School District     Bordentown, NJ 08505



© COPYRIGHT AMERICAN INSTITUTE FOR HISTORY EDUCATION, L.L.C.
image1.jpeg
Historical Literacy Fellowship

Moorestown Township Public Schools




